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FOREWORD 
It is very evident that legislation, organization, admin-
istration, and some other things including buildings and 
their equipment are only of preparatory value in education. 
All these are to prepare conditions for teaching. This 
means that more than buildings and well-planned curric-
ulums is the teacher of high character, good education, and 
skill in his calling. 
The Teachers College spends its best effort in preparing 
teachers of character, education, and skill in teaching. 




The Appointment Committee of the Eastern Illinois 
State Teachers College is taking this way of bringing to 
the attention of superintendents and school boards the 
qualifications of our graduates for various types of teaching 
positions. 
The teachers colleges were established and are sup-
ported by the state in order to improve the schools through 
the training of the teachers. We are now graduating large 
classes of young men and young women who have spent two 
or four years in securing the training which we think best 
prepares them for the teaching positions they want. We 
hope that this training may appeal to you as valuable and 
that you may seek our graduates for positions in your 
schools. 
The following pages have been prepared with the idea 
of making clear just what training our graduates have re-
ceived and how it is expected to improve their teaching. 
Aside from health and sound moral character we as-
sume that the first qualification of a good teacher is to know 
something to teach. Our first emphasis in training the 
teacher is, then, upon sound schola.rship in the subjects to 
be taught. This requires not only that he know what he is 
to teach, but that he have a wide margin beyond the grade 
which he is to teach. From this training for knowledge 
should come a scholarly interest in the subjects to be 
taught, an interest which will keep the teacher also a 
learner, and will kindle a like interest in his pupils. 
The second qualification of a good teacher is to know 
how to teach. Our next emphasis in training is therefore 
upon teaching ability. This part of the training is centered 
about actual experience in teaching in a real school. It is 
based on the idea that teaching is an art based on a science 
which is founded upon the way children learn. Pupils are 
observed in the act of learning. The teacher's part in 
stimulating this learning is seen and the principles under-
lying the learning and the teaching are studied. After di-
rected observation the student becomes the actual teacher 
in full charge of the class, but under the observation of the 
training teacher. Before each lesson both teacher and pupil 
activities are planned in detail by the student with advice 
from the training teacher. After the lesson the student 
teacher and the training teacher discuss its results and ways 
in which they might have been improved. 
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Every graduate of the college has spent at least one 
period a day for one school year in this practice teaching. 
While this experience cannot have exactly the same values 
as the experience of having complete charge of a grade for 
the whole day without supervision, it has certain values 
perhaps more important than the latter experience. The 
growth in teaching skill that comes from observation of the 
most expert teaching, from the prompt correction of faults 
in teaching, from the avoidance of bad habits, and from 
practice in the best technique under the guidance of the 
skilled training teacher more than compensates for the lack 
of complete responsibility. We freely admit that the prac-
tice teaching develops little ability to control a previously 
uncontrolled school. We believe that it does develop skill in 
keeping a good school good. It also sets standards of a good 
school which the future teacher will in all probability strive 
to attain. 
Besides the subject-matter courses and the actual ex-
perience in teaching in t}le Training School, each student 
takes certain courses in the theory of education-principles 
of education, school management, methods of teaching spe-
cial subjects and others, which are designed to form a back-
ground for his future professional growth-to provide the 
science upon which the art of teaching is based. 
Our courses are planned to train teachers to fill par-
ticular positions, and different curriculums are offered as 
preparation for positions of the different types. The princi-
pal types of positions for which we definitely plan to pre-
pare teachers are as follows: (1) Primary teachers, (2) 
Intermediate grade teachers, (3) Teachers of special sub-
jects in grammar grades or junior high schools, (4) Teach-
ers of special subjects in high school, (5) Teachers of 
manual arts in the elementary school and high school, (6) 
Teachers and supervisors of art in the elementary school 
and high school, (7) Principals, supervisors of primary 
grades, superintendents of schools. 
Since 1920 we have given a four-year course leading to 
the degree of Bachelor of Education. Graduates in this 
course usually plan to teach in four-year accredited high 
schools or to become principals or superintendents of 
schools. Each four-year curriculum requires the student to 
take one course in education (including student-teaching) 
throughout the four years, one course in a major subject 
throughout the four years, and a minor subject for two 
years. Other required courses are English (two years), 
laboratory science (one year), hygiene and social science 
(one year). The rest of the work is elective unless pre-
scribed by the teacher of the major subject. 
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Graduates of our two-year course generally plan to 
teach one of the first eight grades, or special subjects in 
grammar grades or junior high school. Some graduates of 
the two-year course of excellent scholarship are well quali-
fied for positions in the smaller high schools. Some have a 
maturity and experience joined to a skill in teaching which 
qualifies them to serve as principals of small high schools 
or as principals of grade schools in city systems. The fol-
lowing sections will explain the kind of training given for 
each type of position. 
The Eastern Illinois State Teachers College is a 
TEACHERS COLLEGE, Class A, in the American 
Association of Teachers Colleges, and a COLLEGE, 
List A, in the North Central Association of Col-
leges and Secondary Schools. 
• 
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THE TWO-YEAR COURSE FOR ELEMENTARY 
SCHOOL TEACHERS 
FISKE ALLEN 
Before beginning practice teaching students are ex-
pected to choose between upper grade and lower grade 
work. This choice determines somewhat the grades in 
which their practice teaching is done and other courses 
taken. 
Their first assignment for teaching is approximately 
to the lower grade or the upper grade of their choice. In 
this grade they observe and teach for twelve weeks. At the 
close of this time they are sent for a similar term to a 
grade in the group they did not choose. This is to widen 
their experience and to permit a final choice between upper 
and lower grade work in the light of experience with both. 
A change of mind is rather frequent. For the final term 
students teach again in the group of grades they choose. 
In all this practice teaching, students have experience 
in supervising children at work, in helping with the room 
management, in organizing materials and planning lessons, 
and in responsibility for class control while teaching. Every 
effort is made to keep the training school a go8d school for 
the children as well as for the students' practice work. To 
this end a considerable part of the teaching is done by the 
skilled training teachers and the lessons taught by the 
student teachers are carefully planned and watched. 
The work of the first four grades in the Training 
School divides itself naturally into two parts, the first two 
grades being distinctly primary, and the next two leading 
gradually into intermediate grade work and methods. There 
is no kindergarten here, but the equipment of the primary 
grade shows that opportunity for child interests and ac-
tivities abound. In the first grade room there is generous 
floor space to arrange thirty movable little desks in a va-
riety of ways, sometimes in a circle, sometimes in a hollow 
square, sometimes in informal groups and sometimes in 
straight rows. There is room for a slide and a teeter-board, 
a piano, .a set of well known Patty Hill floor blocks, a pretty 
little log cabin where dolls sometimes live, and the . usual 
shelves and cupboards. Running water is near by in the 
hall, where experiments with siphons-and, more frequent-
ly, experience with soap and water and towels may find 
place. A work-bench with tools and lumber, a little electric 
iron, a simple electric plate show that "real" work goes on 
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among the children. The generous supply of books from 
the textbook library of the College include such sets of 
readers as: 
Free and Treadwell, Primer and First Reader 
Baker and Thorndike, First Book 
Bannerman, Little Black Sambo 
Bailey, Firelight Stories 
Smythe, Old Time Stories Retold 
Lindsay, Bobby and the Big Road 
There are other attractive books in evidence, loaned to 
the children by the general library. Materials for nature 
study and for art work are always to be seen. 
The second grade equipment shows a large and well-
built sand table, a large work-bench with more tools than 
the first grade use, more pictures, books, and nature study 
material than are found in the first grade rooms. There is 
ample blackboard space, much used by children and teachers 
-while a victrola and records show that opportunity is of-
fered for music and rhythm. The atmosphere of both pri-
mary schools is more informal than that of the following 
grades. Pupils come into the room in the morning and begin 
to work and talk naturally with each other and with their 
teachers. The room is their workroom-sometimes their 
study room, of course, but always their room. 
A distinct effort is made in these grades to increase the 
number and the kind of interests the children may acquire. 
This shows in the kind of things the children bring and con-
struct, the pictures they save and mount, the illustrative 
drawings they make, and the dramatizing they delight in. 
The books they read both arouse and help to satisfy these 
interests, as the following list, which is only a partial one, 
will suggest: 
Pumphrey, Pilgrim Stories 
Perkins, The Dutch Twins 
Baldwin, Robinson Crusoe Reader 
Baker, First Book of Poetry 
Silver Pennies, a book of poems 
Thompson, East o' the Sun and West o' the Moon 
Dopp, The Early Cave Men 
In all the activities suggested by the above equipment, 
student teachers share. They help guide and direct groups 
of chJldren who are working about the room; they teach 
classes in as many kinds of subjects as their time allows; 
and during the last term of the three which they spend in 
practice teaching, they assume the responsibility for seat 
work and study periods as well as for the class that recites. 
They observe and confer with the critic teacher and she 
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guides and helps them in their lesson plans, their problems 
in class management, and in individual discipline and in-
struction. 
The third grade continues the music and rhythm of 
the lower grades, introducing a wealth of folk dancing and 
a beginning of independent reading of music from books. 
The simple and spontaneous dramatizations of the primary 
grades grow here into more detailed and elaborate ones as 
the children gain power to hold the thread of the story and 
enjoy learning beautiful ways of expressing it. A distinctly 
literary flavor is evident throughout the work of this grade 
and such books as the following are read and appreciated 
by the children: 
Alice's Adventures in Wonderland-Carroll 
The Wonderful Adventures of Nils-Lagerlof 
The Story of Rhinegold-Chapin 
In the Days of Giants-Brown 
The Garden of Eden-Hodges 
The fourth grade introduces the children to what is 
usually termed lower intermediate work. Lessons are as-
signed, studied, and recited, the use of the dictionary is 
taught, geographies with maps open a new world to the 
children, and the addition and multiplication tables learned 
in the three lower grades blossom out into short and long 
division with their attendant joys. 
Student teachers work in the third and fourth grades 
as elsewhere-one period a day for teaching and observa-
tion, with added time for conference, criticism, and prepara-
tion of subject matter. 
The work of the upper four grades is organized to some 
extent on the department plan, though the room-grade 
organization is tnaintained throughout. The history, music, 
drawing, manual arts and household arts of these grades 
are taught by special training teachers. The mathematics 
of the seventh, eighth, and ninth grades is taught by one 
training teacher, the English and geography by two. 
In these grades also the pupils have a large part in set-
ting up their own problems and projects. They are taught 
how to use books and other means for solving the problems 
set up. More and more attention is paid to the organization 
of subject matter, to clear thinking, and to keen apprecia-
tion of the subjects of study on the part of the pupils. An 
abundance of reference books and texts from our general 
library and our textbook library furnishes unusual oppor-
tunity for training both pupils and student teachers in the 
selection and organization of materials. 
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Students choosing upper grade work are required to · 
take certain courses in geography, and in literature for the 
upper grades. Those choosing the lower grades take a course 
in children's literature for the lower grades, also a course 
in primary education. 
The course in primary education taught by the two 
teachers of the primary grades tries to acquaint sophomores 
who join the class with the background needed to under-
stand the children's activities as they have seen them and 
help to guide them during practice teaching periods. This 
course has for its text "The Normal Child and Primary 
Education," by Gesell, and uses among its reference books, 
the following: 
Hartman, The Child and His School 
Terman, Child Hygiene 
Moore, Primary Schools 
Norsworthy and Whiteley, Psychology of Childhood 
Dopp, The Place of Industries in Elementary Educa-
tion, and others of like nature. 
This course, called Education 24, also discusses the 
principles that lie behind modern practices in teaching 
primary reading, handwork, and literature, noting material 







Since English is the medium of communication in all 
subjects, teachers should master their native language; 
they should learn to use it with correctness, clearness, and 
force. Those who expect not only to teach through it, but 
to teach it, should know its history, its literature, and it~ 
use doubly well. 
To train all teachers to be as skilled in English as all 
teachers ought to be is impossible under present conditions; 
but we make the attempt. Since a comparatively large 
number of students come from the high schools unprepared 
in the elements of good form, we administer a standardized 
test to all college freshmen. The poorest are required to 
pass a drill course of sub-college grade before being ad-
mitted to freshman English. All freshmen then have two 
terms of composition work and grammar of the most prac-
tical kind, both oral and written. Besides the training in 
correct and effective wording, a chief element of these 
courses is the study and practice of organization of ideas, 
a necessary part of a teacher's preparation. These courses, 
especially the second term, come as close to the training of 
thought itself as any school work can. They include also 
some training in the ability to read and master an article 
or a book. They give much training in helpful criticism, so 
necessary to teaching. 
A third term of English is required of all freshmen, 
but this varies according to their choice of courses. It may 
be a course in the method of teaching children's literature, 
literature in the lower or in the upper grades, or in the 
methods of teaching composition in the grades and junior 
high school. Both of these courses are required of those 
specializing for ·departmental teaching of English. Other 
students have a course in appreciation of literature. All 
these courses are elective to those not using them as re-
quired freshman work; and often students take more than 
one. A special course in myths and story-telling is also 
required of students specializing in lower grade work. 
The department also offers the following courses in the 
types of literature which are taught in grades and high 
school: two terms in the English novel, one in American 
literature, three in the drama,-all these in the junior col-
lege. All these courses are elected by many students. In 
the senior college, for students preparing to teach in high 
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school, the department offers a year of the study of poetry, 
including Shakespeare's plays, and a year of the study of 
prose, including the essay, the short story, and the de-
velopment of the English language. This year of prose 
closes with advanced historical grammar. All these courses 
in English are required of students majoring in English and 
preparing to teach it in the high school; they are elective 
for all others. 
Moreover, a second year of English is required of all 
students who are candidates for degrees. This year's work 
is made up of one term of advanced oral composition, one 
term of advanced written composition, and one term of con-
temporary literature. It will thus be seen that in the re-
quired English the ratio of composition to literature is two 
to one-an apparently necessary emphasis; however, much 
outside reading is done in the composition courses. 
A term of reading and the teaching of reading is also 
required in the regular two-year course which prepares 
teachers for the grades. This is not the old-fashioned 
"elocution," but a practical course for teachers, vivid and 
beautiful reading of prose and poetry by the teachers with 
correct articulation and enunciation; and also the methods 
of teaching children to read in like manner. 
Students in the two-year course preparing for depart-
mental work in the upper grades also have one term in the 
teaching of grammar. This course gives a thorough knowl-
edge of the elementary grammar needed in the grades, and 
some knowledge of how to teach it. 
All our students must teach three full terms before 
graduation. Those specializing to teach English in high 
school have one term's work in the grades during their 
sophomore year, and two terms of high school teaching, 
besides one term of methods, in the senior year. The small 
number of student teachers working with any high school 
class insures most intimate supervision and a large share 
of responsibility for each. 
Students preparing to teach English in the upper 
grades may take a two-year course including as much Eng-
lish work as is feasible in this time. and doing most of their 
practice teaching in upper grade English, under keen and 
stimulating supervision. Since only students of some ability 
in English are allowed to graduate from this course, those 
who do so are frequently worthy of recommendation to de-
partmental teaching, even without further experience. 
It is evident that these English courses are an attempt 
to give general culture and skill, rather than a smattering 
of information and a card index of recipes. Only students 
who have attained both culture and skill are recommended 
for the good positions. 
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MATHEMATICS 
E. H. TAYLOR 
The Department of Mathematics prepares teachers of 
mathematics for the grades and for the junior and senior 
high schools. · 
Our freshman students are high school graduates the 
most of whom have not studied arithmetic since leaving the 
eighth grade, ana do not have an adequate knowledge of 
the processes of arithmetic, much less such an understand-
ing of these processes as is necessary for good teaching. 
The first task in preparing these students to teach arithme-
tic is to give them not a review, but a new view, a teacher's 
view, that insures a mastery of the processes and a clear 
conception of their difficulties and methods of explanation. 
Along with the presentation of subject matter an attempt 
is made to give the student knowledge of methods of teach-
ing (a) by presenting methods of procedure, as how to teach 
the multiplication of decimals; (b) by the analysis and 
gradation of difficulties, as in long division; (c) by teaching 
subject matter to the prospective teacher by methods that 
he in turn may use in teaching pupils in the elementary 
school, as teaching how to solve problems in percentage and 
mensuration; (d) by required reading in the best references 
on the teaching of arithmetic and in articles giving the 
results of recent research. 
All students who are preparing to teach arithmetic in 
. the grades are required to complete two terms (two-thirds 
of a year) of arithmetic. The first term deals with subject 
matter and methods of teaching arithmetic in the first six 
grades, and the second term with the seventh and eighth 
grades. In teaching the work of the first six grades special 
attention is given to the presentation and rationalization of 
the difficulties of the fundamental operations with integers 
and common and decimal fractions, to methods of drill, to 
solving problems, to standards of attainment, and to meth-
ods of making arithmetic useful and interesting to pupils 
in the lower grades. In the second term's work in addition 
to the careful study of percentage and its applications and 
of mensuration, attention is paid to the introduction to 
algebraic notation through the use Of formulas, simple 
equations, and graphs; and also to the introduction to 
intuitive geometry through observing and measuring 
geometric figures, the use of rulers, compasses, and pro-
tractor, and solving problems in mensuration. This review 
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of the elements of algebra and geometry is essential to the 
preparation of a teacher who is to teach a modern seventh 
and eighth grade course in arithmetic. To be recommended 
to teach mathematics in a junior high school or to do de-
partment teaching in the grades a graduate of a two-year 
course must show good mathematical ability and must have 
completed some college courses in mathematics besides 
arithmetic. A student expecting to teach mathematics in a 
junior high school or to do department work will be given 
some practice in teaching mathematics in the elementary 
school. 
Students in a four-year course with mathematics as 
the major subject complete two terms of arithmetic, one 
year of college algebra, one term of solid geometry, one term 
of plane trigonometry, two terms of analytic geometry, one 
year of calculus, one term of methods of teaching high 
school mathematics, and two terms of practice teaching of 
high school mathematics under supervision. 
Mathematics teaching in high schools has suffered both 
from the teacher's lack of knowledge of the subject and 
from lack of teaching skill. There have been too many col-
lege graduates who have specialized in English or history 
and who had a class in algebra shoved on them because 
there was no one else who had time for it; and too many 
with no ·practice or skill in teaching, experimenting in teach-
ing algebra and geometry before going on to some other 
job. It is generally agreed that a teacher of mathematics 
should have studied mathematics through at least a year 
of calculus. The completion of this amount of mathe-
matics with some teaching under supervision gives a prep-
aration such that a teacher with this training should not 
waste time because of lack of knowledge of the subject 
matter or because of no experience in teaching. 
Every graduate of a four-year course in mathematics 
teaches one term in the elementary school and two terms, 
usually one of geometry and one of algebra, in the high 
school. In this teaching there are emphasized the need of 
daily planning and preparation, the importance of the in-
troduction to algebra and geometry, methods of carrying on 
the recitation, of drill, of handling written work, of proving 
theorems in geometry, of making high school mathematics 
useful and interesting, and other problems peculiar to the 
technique of teaching high school mathematics. This prac-
tice teaching creates an interest and a point of view that 
is of great importance to the beginning teacher and which 
cannot be developed without this experience in the class-





ELLEN A. FORD 
A high school graduate who has had four years of 
Latin in the high school may follow in the Teachers College 
the four-year curriculum in foreign language in which he 
will have four years of college Latin and three years of 
college French, or German, with one term (12 weeks) in 
methods of teaching high school Latin and two terms (24 
weeks) of practice teaching in Latin. 
His work for the degree will include also two years' 
work in English, one year in a laboratory science, one year 
in an elective, one year in hygiene and social science, with 
one year's work in psychology and its application to teach-
ing, one year in education and practice teaching in the ele-
mentary training school, and one year in advanced educa-
tion and psychology courses. 
A high school graduate who has not had four years of 
Latin in high school may follow a modern language cur-
riculum in which he will have three years of college French 
and three years of college German. He will have in the 
senior year methods and practice teaching in French and 
German and will have one more elective than the student 
who has Latin for the major subject. 
Upon the completion of the four-year curriculum in 
foreign language, the student receives the degree of Bache-
lor of Education and a high school certificate. 
It is the purpose of the Teachers College to add to 
sound and adequate scholarship in foreign language and in 
English some knowledge of the art of teaching and the be-
ginning at least of skill in applying that knowledge. 
The demand for good teachers of foreign language in 
high schools is increasing. High school students of ability 
who are interested in foreign language will do well to choose 
the foreign language curriculum. Graduates of the four-
year foreign language curriculum should do good work in 
teaching foreign language in high schools. 
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HISTORY 
S. E. THOMAS 
All students are required to finish at least two terms 
of work in either American or European history before 
graduation. This work is of college grade in subject mat-
ter and is accepted for college credit by the best univer-
sities in the Middle West. As part of the content of the 
course the students are given training in the use of books 
through their collateral reading in a select library. They 
are given training and experience in the use and interpreta-
tion of models, pictures, and maps. The best methods of 
teaching are discussed and illustrated. Their experience 
and training in teaching is stated in the account of the 
work of the Training School. 
For those graduating from the four-year curriculum 
who have taken their major work in the social sciences in 
preparation for teaching these subjects in the high school 
the minimum requirements are: four courses in the social 
sciences, each extending through a year, a course in meth-
ods for one term, and two courses of teaching in the Teach-
ers College High School under the supervision of a trained 
and experienced training teacher. Two of the four content 
courses must be in history, the other two courses may be in 
government, economics, or sociology. In the course in 
method, in addition to the principles and technic of teaching, 
the problems of the course of study in the social sciences 
in the high school are illustrated and discussed, also the 
characteristics of a good textbook and what constitutes a 
good working library of models, pictures, maps, and books. 
The two terms of teaching under supervision give the stu-





Teachers of biology are prepared in a four-year cur-
riculum combining botany and zoology. In this curriculum 
it is possible for the student to get four years of either 
botany or zoology, three years of the other, and still get two 
years of the physical sciences besides taking the courses in 
education, English, and social science required of all four-
year students. He may get two terms of practice teaching 
in either botany or zoology or one term in each. He takes a 
term's work of methods of teaching either botany or zoology 
and some time is devoted to preparation for the teaching of 
nature study in the elementary grades. 
The mechanical equipment of the laboratories is good. 
In the zoOlogy laboratories are modern compound micro-
scopes and binocular microscopes; collecting apparatus and 
facilities for keeping live animals in the laboratory. Ex-
tensive collections are available for study and comparison. 
The botanical laboratories are very well equipped for 
the training of high school teachers of botany and of general 
biology; also for the training of teachers of nature study in 
the elementary school. The laboratory tables are so equipped 
with lights that each student has a light at his desk. 
The plant collections include numerous specimens of all 
kinds of plants so that each student may have his own ma-
terial for study and may become well acquainted with the 
great groups of plants. 
The mechanical equipment consists of some three thou-
sand microscopic slides that are of the best workmanship; 
compound microscopes of modern construction and in good 
repair; a good projection lantern for the use of lantern 
slides, opaque projection and microscopic projection; nu-
merous pieces of apparatus for the demonstration of all 
the physiological processes occurring in plants ; and micro-
tomes for cutting of sections of plant tissues for study and 
for the preparation of microscopic slides. This use of this 
apparatus not only trains the student for skillful laboratory 
teaching but is excellent training for entering other occu-
pations in the field of science such as technical positions in 
commercial laboratories. 
The campus affords excellent opportunity for. the study 
of trees, shrubs, and herbaceous plants. There are more than 
two hundred different kinds of trees and shrubs on the 
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campus and numerous specimens of the other groups of 
plants. 
Graduates of our four-year curriculum are well pre-
pared for the teaching of the biological sciences in high 





The educational value of music being now generally 
recognized, the subject is taught in all public schools of the 
first rank. Since the students enrolled in our general two-
year course are preparing to teach in elementary schools 
they are required to earn one credit in music. 
For completion of this course the student must know 
the technical features of the subject matter in the first six 
grades and the main principles governing the teaching of 
them so that he may sensibly do the music teaching of one 
of these grades under the direction of a supervisor. A few 
students who come to this course with no previous musical 
training are not recommended for positions where music 
teaching is required because in one term of twelve weeks 
they have not developed sufficient skill in singing and read-
ing music. 
Students who have taken Music 24, the course describej 
above, may choose to do one term of practice teaching in 
music. They observe two weeks and teach daily lessons 
under supervision of the music critic in two different grades 
for ten weeks. 
In addition to the preparation of grade teachers for 
teaching the music of their own grades, a special two-year 
course in public school music is offered to prepare students 
to teach music in small school systems or in larger cities as 
assistant to' the supervisor. In certain cases of marked 
teaching ability a student is recommended for supervisory 
work. 
In the special two-year curriculum half of the work is 
in academic subjects, English, social science, and education. 
The other half is music, including piano, voice, sight sing-
ing, harmony, composition, music appreciation, lower grade 
methods, upper grade methods, and three terms of practice 
teaching. The practice teaching provides opportunity for 
observation in all eight grades and actual daily teaching 
experience in four or five different grades. These students 
take part in concerts given by the college chorus of two 
hundred voices, the college glee clubs, and orchestra. 
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ART 
GRACE E. MESSER 
The aim of this department is to prepare art super-
visors, special art teachers, and regular grade teachers to 
teach art in the public schools. The art instruction pro-
motes cultural values attained through express£on, leading 
to a sympathetic understanding of beauty in nature and art. 
It also is of practical value touching closely the needs of the 
community and it cultivates taste and applies that taste to 
everyday life. 
All students registered for the two-year course are re-
quired to take one term of art. It includes the essentials of 
perspective, object drawing, lettering, theory and practice 
of color, principles of design, composition, simple illustra-
tions, and the application of all these to public school teach-
ing. 
Two art courses are given, a two-year special art course 
and a four-year course leading to a degree. The two-year 
course is equivalent to the first two years of the four-year 
course, except that three terms of practice teaching are 
required in the sophomore year. 
The following courses are given in art: 
Elementary design and representation covers the pre-
sentation of lettering designed for commercial and educa-
tional uses, its application to book making, bulletins, adver-
tising, and posters; the essentials of perspective and the 
application to still life groups in charcoal, crayon, and ink; 
the manipulation of form, color and subject matter in 
decorative applications, and gives a training of the inventive 
faculty basic to creative work. "Art in Every Day Life" by 
Goldstein is the textbook. Much library work is done. 
Method in teaching drawing in the elementary grades 
and in the high school includes a discussion of the value of 
art education; its relation to other subjects and to indus-
tries; methods of teaching drawing; the ordering of sup-
plies and the planning of lessons. 
History of Ornament gives a detailed study of the 
forms of ornament used in the different historical periods 
and their relation to modern art. 
History of Painting and Sculpture covers a study of 
the history of the different periods, the great artists and 
sculptors in each, and their works. 
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History of Architecture gives a detailed study of the 
different types of architecture, and their relation to orna-
ment and to modern architecture. 
Advanced Design covers a study of the decorative use 
of plants, animals, and birds and the application to the mak-
ing of patterns. Especial emphasis is given to color theory 
and design as applied to leather tooling, woodblock print-
ing, bati;k:, simple jewelry problems, and pottery. 
Still Life includes studies drawn from charcoal, water 
color, and oil for composition, values, color, and form. Prob-
lems in arrangement and lighting are given for individual 
solution by the students. 
Interior Decoration is a thorough and practical course 
covering the decoration of a house. Emphq,sis is placed on 
good color harmony and the application of the principles of 
design. The course includes the study of period styles of 
furniture and of the various materials used. 
Composition gives a training in the inventive faculty 
basic to all manners of creative work in illustration and 
decorative arts. Graded problems in line, form, and color 
apply pictorial and illustrative arrangement. 
Life Sketch is a fundamental course in drawing from 
a model. Especial attention is given to training for ac-
curacy in seeing, power of grasping and retaining the men-
tal image, control of the hand, sureness in execution, and 
understanding of general anatomical facts. It involves 
drawing from brief poses, from memory, from figures in 
motion, in line with pencil, pen, crayon, in mass with a 
brush. Work from the model is supplemented by study 
from casts and anatomical survey. 
Illustration develops proficiency in practical illustra-
tion in pen and ink, pencil, and wash, and involves a study 
of applied composition in connection with work from life. 
Commercial Design gives exercises in decorative com-
position and lettering, dark and light pattern, and color. 
Subject matter is derived from high school activities, and 
commercial design is studied in its application to high school 
annuals and other school publications. Preparation is given 
in page layouts, title-page designs, borders, tail pieces, and 
special decorative pages. Emphasis is placed on the proc-
esses of reproduction for magazine and newspaper illustra-
tions. 
Practice Teaching includes one term of teachin!.{ in 
each of the following: lower grades, upper grades, and high 




The Teachers College offers to graduates of recognized 
four-year high schools a two-year curriculum in home 
economics. 
In this curriculum the student has domestic art for 
eight hours a week for one year. This course includes a 
thorough study of textiles; clothing budgets; costume de-
sign; making and altering of patterns; clothing selection; 
construction work, and care and renovation of clothing. As 
a related subject, art is taken in the same year. 
In the second year the student has domestic science for 
eight hours a week. In this course is given work in food 
study, marketing, principles of food preparation and serv-
ing, nutrition, child care and infant feeding, and household 
management. Chemistry is required as the related subject. 
In addition to these courses, the student has practice 
teaching in home economics for five hours a week in the 
second year. This teaching is done in the grades and in the 
high school, under supervision and observation. 
The remainder of the work consists of one year's work 
in English composition and literature; one year's work in 
psychology and its application to teaching; and one term's 
work in each of the following: social science, principles of 
education, and classroom management. 
Upon the completion of the two-year curriculum in 
home economics, the student receives a Junior College 
diploma, a special certificate in home economics, and a first 
grade certificate. 
These students are qualified to teach home economics 
in the elementary grades and in the first two years of high 
school. 
The Teachers College offers also a four-year curriculum 
in home economics. Below are given the courses required 
by years and by terms. 
ThiR curriculum iR deRigned to covPr thP llPPdR of teachPr" \Yho w'"h b 
pr(loarP to tPach h01ne economics in high schools which recf'iv(~ Fl'dPrnl .\id 
und!'r thP Rmith-Hughes Law. It has heen approvPd hy thf' Htat<' l-'UlH"l"\"i"or 
of IIonw Econo1nics. 






DomPstic Art :!0 






DomeRtic Art :n 





Domestic Art !12 
Physical Educ. (2). 
I II Library 20 (1) 
Education 20 
Chemistry 30 
Domestic Science 30 
Botany 20 
Physical Educ. (2) 
English 43 
Donu~stic ..-\. rt 33 
Chemistry H3 
Domestic Science 33 
Home Economics 40 
Social Science 






Domestic Science 31 
Botany 21 




Domestic Art 34 
Chemistry 24 
Domestic Science 34 
Senior Year 
Home Economics 41 
~ocia I Hcif'nce 
Home Economics 44* 
Education 47 
(or Psychology 4 7) 
Home Economics 20 
Chemistry 32 
Domestic Science 32 
Hygiene 20 
Physical Educ. (2) 
English 45 
Domestic Art 35 
Chemistry 35 
Domestic Science 35 
Home Economics 42 
Home Economics 46 
Home Economics 4'i 
Home Economics 47° 
*:'.Ianual Arts 39 (Household Mechanics) is accepted for Home l<Jconomtcs 
4:!: Art 44 (Interior Decoration) for Home Economics 44; ~lanual .\rts 5!; 
(The History of Industrial Education) for Home Economics 47. 
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MANUAL AND INDUSTRIAL ARTS 
L. F. ASHLEY 
In the field of manual and industrial arts the demand 
has been sufficiently strong to warrant a rather rapid 
growth in our enrollment and the increase of facilities for 
the training of men and women for the various manual arts. 
We make it our business to see that our two-year grad-
uates know mechanical and free-hand drawing, which are 
fundamental to all shop courses; that they acquire skill in 
the use of hand tools through a required year of practice in 
hand woodwork, and that they understand the installation, 
operation, and maintenance of woodworking machines. 
They are given two terms of twelve weeks each in the opera-
tion of woodworking machines, one term of toy-making, and 
a term in general household mechanics. The latter is di-
vided into short units of work which include instruction in 
repairing and refinishing old furniture, sheetmetal repair, 
home carpentry jobs, clock repair, cement work, lawn mower 
sharpening, and home electrical maintenance. The latter 
includes some work with radio sets, electrical heating ap-
paratus, motors, and wiring. 
In addition to training in shop subjects, which the men 
will teach, we want our graduates to be broad enough to 
cooperate intelligently with teachers or other subjects than 
their own. We, therefore, require that each two-year grad-
uate complete three terms of psychology, three terms of 
English-theme writing, literature, and appreciation-two 
terms of education, one term of methods in manual arts, one 
term of economics, one term of hygiene, two terms of 
physics, one of dendrology, two terms of social science, and 
six terms of physical education or coaching. In addition to 
earning credit sufficient for the special manual arts certifi-
cate, he receives a diploma which entitles him to a first 
grade certificate, and has qualified to coach athletics. Three 
terms of teaching in manual arts are required. 
Our four-year curriculum requires another term of 
psychology, two more terms of education, three more terms 
of English, eighteen terms in shop work, meta] shops, auto 
mechanics, carpentry, pattern making, architectural and 
engineering drawing, printing, sheetmetal, general metal, 
and electrical work. One term in the history of manual and 
industrial arts is required and one elective. The student 
receives the degree of Bachelor of Education. 
•· 
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Smith-Hughes work is made familiar to both our 
two-year and four-year graduates and a number are em-
ployed in continuation school work, while a number fill po-
sitions in industry. 
The last session of the legislature appropriated one 
hundred seventy thousand dollars for a new manual art~ 
building for this school. This is in the process of construc-
tion at this time (1927). With the additional room and ap-
paratus the new building will give us we shall be able to 
furnish our schools with men amply trained for the most 
responsible places in the industrial arts field. 
If you would like to have one of our graduates for your 
manual training work, you may write to the chairman of 
the appointment committee of the Eastern Illinois State 
Teachers College, or to the director of the Department of 
Manual and Industrial Arts. We shall do our best to send 




It is hoped that superintendents and others having 
vacancies to be filled will detach one of the blanks below, 
fill it out, and mail it to the .address given . 
.................................................. ~------- ----------------·----·-·············•!!1• 
Please recommend teachers for the following vacancies: 
Position Salary 
To Appointment Committee, 
--EASTERN ILLINOIS STATE TEACHERS COLLEGE, 
Charleston, Illinois. 
Signed·---------------------···········---·-··········-·-··--···----·-···-----···-··························-·········----· 























Please recommend teachers for the following vacancies: 
Position Salary 
To Appointment Committee, 
EASTERN ILLINOIS STATE TEACHERS COLLEGE, 
Charleston, Illinois . 
Signed ................................................................................................................... . 
Address ..................................................................................................... . 
··-------------------------------------------·------------------------------
Please recommend teachers for the following vacancies: 
Position Salary 
To Appointment Committee, 
EASTERN ILLINOIS STATE TEACHERS COLLEGE, 
Charleston, Illinois. 
Signed ................................................................................................................... . 
Address ..................................................................................................... . 
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